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controlled the rewards was imitated to a sig-
nificantly greater degree than the other adult,
regardless of whether the other adult or the

Further evidence of the effect of social
power on imitation was provided by Grusec
and Mischel (1966). In this study, prescheool
children interacted either with an adult model
who was highly rewarding and would have
future control aver them as thelr "new nursery
school teacher, " or with a nonrewarding mode!
who would not have future control over them
since she was a "visiting teacher.” After this
interaction, the adult modeled various novel
‘behaviors. To determine how many of these
hehaviors had been learned, children were
rewarded for each behavior they could repro-
duce, The behavior of the model who would
have future control was recalled better than
the behavier of the model who would not heve
future control.

These studies suggest that children are
more likely to imitate adults who control their
rewards and punishments.

Nurturance

nurturance toward the learner. Flanders (1968)
described a nurturant relationship as one based
on noncontingent exchange of affection rather
than on affection made contingent upon certain
behavior.

Bandura and Huston (1961) predicted that
nurturance would increase amount of imitation
since the model's display of affection would
give him secondary reward properties. To test
this prediction, Bandura and Huston sat up
play sessions with an adult model and nursery
school children, For half the children the
model assumed a nurturant, rewarding role
during these sr~ssions; for the otl.er half she
assumed a cold, nonnurturant role. The chil-
dren were then asked to perform a discrimina-
tien problem, while the model exhibited novel
dolls, and verbal responses. The nurturant
model-child relationship led to significantiy
greater imitation of the marching and verbal
responses, There was no significant differ-
ence in imitation of aggression, since almost
all children imitated this behavior.

The facilitative effect of nurturance on
imitation was also supported by a study (Hether-
ington & Frankie, 1967) dealing with parent-
child relationships and imitation. The mother
and father of each child in the study were
QO arately rated on a nurturance-hostility

scale, based on a stru.ctured family-interaction
task. The child then observed each parent
alternately perform different motor and verbal
responses. Following observation of his parents,
the child was tested for lmitative responses {n
the parents’ absence. The parent high in warmth
was imitated significantly meore than the parent
low in warmth,

Thus, noncontingent affection given to a
child by an adult increascs the probability that
the child will imitate that adult.

ing, prestigeful, or competent, who possess
high status, and who have contral over reward-
ing resources are more readily imitated than

are models who lack these qualities” {p. 107).
Since these model characteristies entail actual
or inferred response consequences to the model
or to the observer, Bandura and Walters inferred
that their effect {s on performance rather than
acquisition of behaviors.,

Characteristics of the Chserver
Self-Esteem

As we have seen, characteristics of the
model may have a profound effect on the amount
of imitation that occurs, The characteristics
of the observer may, in turn, also affect imita-
tion. One of the characteristics of the observer
that has been shown to influence modeling is
his self-esteem.

DeCharmne and Rosenbaum (1960) hypoth=
esized that persons with low self-esteam would
show greater conformity in a small-group situa-
tion than persons with high self-esteem. This
hypothesis was based on the assumptions that
conformity may be an attempt to galn the favor
of the group and that low self-esteem persons
would be more inclined to seek approval. To
test the hypothesis, DeCharms and Rosenbaum
asked naval aviation cadets to identify slides
showing aircraft silhouettes, A light panel in
front of the subject indicated the purported re-
sponses of three other subjects to the same
slide. On half of the trials these responses
were unanimously correct; on the other half,
unanimously incorrect, Low self-esteem sub-
jects showed significantly more matching of
incorrect responses than high self-esteaem
subjects.

Further evidence for the negative correla-
tion between self-esteem and imitation was
provided by Gelfand (1962), This study inves-
tigated the effects of self-esteem on the social
suggestibility of fifth-grade children. Children



were assigned to high and low esteen groups
on the baslis of personality inventory scorns.
Children in each group were then exposed
either to consistent success or conslstent
failure on a series of four tasks. This was
intended to experimentally manipulate self-
esteem. Subjects who experienced failure
showed significantly more imitation on a sub-
sequent task than subj.cts who experienced
success. Imitation was not significantly af-
fected, however, by self-esteem as measured
by the persanality inventory.

The studies described above indicate that

the self-esteem of the observer may be inversely

related to the amount of imitation he displays.
In adults an extensive reinforcement history
may have led to a relatively stable level of
self~esteem, while the level of self-esteem
in children may vary markedly as a result of
success or failure on a particular task.

Dependency

A s cond characteristic of the observer
which has been shown to affect modeling is
the amount of dependency which he shows.
Dependency may include both help-seeking
and acceptance of suggestions.

form by themselves. Low-dependent children
hesitate to accept help even in tasks which

arc too difficult for them {Jaliubczak & Walters,
1959),

The relationship between dependency and
imitation was tested in a study bv Jakubezak
and Walters (1959). High-dependent and low-
dependent groups of nine-year-old children
were formed by taking into account children's
statements of whether they would or would not
accept help on various tasks, combined with
their parents' judgment of whether they could
or could not perform the tasks. Each child
was then exposed to situations in which a
peer and an adult gave judgments contrary to
his judgment. High-dependent children were
significantly more suggestible than low-depen-
dent children, and the effect was much greater
when an adult gave the conflicting fudgment
than when a peer gave it.

Similar effects of dependency on imitation
were shown by Ross (1966) for preschool chil-
dren. Dependency ratings for each child were
obtained from the nursery school staff and
validated by independent observations of the
experimenter. All children were then taught
to run a "post office.” During this teaching
session, the model also performed many irrel-
evant behaviors, High-dependent children

Q
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High-~dependent
children accept help even in tasks they can per=

imitated more than twice as many of these

irrelevans hehaviors than low-Jdepandent chil-

Jdremn.,

dramatic difference in the amount of imitation
shown by high- and low-dependent children.
Ross (196¢€) pointed out that this increased
imitation sives the high=depoensdent child an
advantage when the model shows no irrelevant
behaviurs., When behaviors irrelavant (o a

learning task are modeled, howoever, the high-
dependent child will attempt to imi <te all
hehavior and consequently show low< learniag.
This, in fact, was the case in the Ross st iy,
since lnw=dependent children had be.t 0 learn-
ing scores on the post office task {tsolf,

Perceived Similarity to Model
A final characteristic of the abserver which

may affect amount of imitation (s the observ:r's
perception of his similarity to a model. The

and authoritarianism among female college stu-
dents was studied by Stotland and Patchen (14961).
All students were given a measure of anti- Negro
prejudice. Four weeks later they read a fabri-
cated case history of a girl named Carol who
was highly prejudiced against minority groups.
For half of the students Carol was very similar
teristics were quite dissimilar to their own.
Four weeks after reading the case history.the
prejudice scale was readministered. Students
initially low in amount of prejudice bacame
significantly more prejudiced when they reau
the case history of a bigoted model whose
background was quite similar to their own,
When the model's background wase dissimilar,
no change occurred. This study suggests that
the child may more readily imitate a model
whom he believes to be like him in some way
than a model who seems quite different from

To summarize, there are several charac-
teristics of observers which enhance the
amount of imitation observed., These charac=
teristics include the self-esteem and depen-

hetween the model and the learner.

it should be noted that the model charac-
teristics (status, power, and nurturance) and
learner characteristics (self-asteem, depen-
dency, and'similarity to the modcl) that have
been shown to increase imitation have also
been postulated to contribute to "identifica-
tlon," The term "identification” is used in
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increasing the performance of imitative bohavior,
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Summary

The amount of imitation shown by a chilid
may be related to the characteristies of the 10l
which he :i:bser'vcsé Mare 1rmtal;mﬁ occurs when
thc mndcl ha;. h

or has 4 nurtL xgnt rélatmnsmp w1th thﬁ lLrA
Learners are more likely to imitat: a det_zl
when they are low in self-csteem, highly depen-
dent, or see themselves as quite almilal’ to the
model, P‘nally imitation is affected by the
consequences of the behavior cither to the model
or to the learner. When the bahavior is roewdrded,
imitation inereases; when it ig punished, 1mita-

tion decreascs.,
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Types of Imitative Behavior

Many studies of imitation have focused
on the madeling of bizarre responses.
however, several cxperiments have dealt with
hf imitatmn of behavmr refultmg in the learn‘
Lm:'ml I'(“"-‘thnEFS The natu 1[ thé m:;dtil;d
behavior in eacn of these t“:x;mrlrﬂenta will be
Jescribed briefly to indicate the potential uses
of imitation in the clascroom. In each of these
experiments, variables woere manipulated to
ascortain their effect on amount of imitation.
This review, however, will focus only on the
imitated behavior.

ﬁ%ngﬁiﬁve Ski"s end

Strategies

A study by Laughlin, Moss, and Miller
{1969) indicated that efficient problem-seolving
Et—fatt:gié,; mai,f be Eﬁmmunifated thi‘@ugh m(:ndél-
ing,
idéntlfy an C:LJ, r.:t thCh thE C}:EETlmLHtE‘F had
in mind by asking gquestions which could be
answered "yves" or "no." The task was a mod-
ification of the familiar "20 Questions" game.
Prior to playing the game some of the children
ohserved an adult play the game, while others
played the game without observing an adult.
The adult medel employed either a hypothesis~
scanning strategy consisting of a series of
unrclated specific questions (e.g., "ls it a
dog? "}, or a constraint-seeking - 'rategy con-
sisting of a series of questions eus h compre-
hengive enough to include at least two objects
(@.g., ”Is it largér than a ds:ig'3 ”)
ch I dren W‘hﬁ had abqurvgd thu: c@nstraint—
secking model was significantly higher than
children who had not seen a model, Children
who had nat seen a model, in turn, used more
ﬁ“*stmmts than children who had ﬁl}selved a
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Recently.

hypothesis-scanning model. This study is

quite relevant to the school situation, since
it indicates that problem-solving strategies
may be taught to chil.iren through modeling.

Conceptual Tempo

n that people tend to
h;r slow or fc st deci=

slem situations, The terms

aﬂd 'lmpulswe " are used to refer,
to individuals who exhibit slow

Conceptual tempo is

since reflec-

ion

ref lettlve
raspectively,
or fast decision times.
of special concern in education,

tion is associated with bettcr reading recogni-
tion and inductive reaseonin ;.

A study by Yando and ¢>7an {1968) indi-
cated that children taught by reflective teachers
may themselves become more reflective. First-
grade children were administered the Matching
F‘amiliér ?igurag TEEt in the fall and spring of
Children who had
baer‘i taught by e:{pénenaad reflective teachers
showed a dramatic increase in response time
from the fall to zpring testing, indicating a
more reflective conceptual tempo. Although it
was not possible to determine the exact reason
for the change, Yando and Kagan conjectured
that it was dus to a combination of modeling
and reward.,

A later study by Debus (1970) confirmed
the effect of modeling on conceptual tempo.
Third gradé children who h'd an impUlSi‘JE‘

take the Matchlng Famlllar FLQUFES Test;

Children who ohserved a reflective model
became significantly more reflective after
this cbservation,

Knowledge

Muodeling may also [acilitate direct sub-
stantive learning. Liebert and Fernandez (1969)



manae o oa task that required six= and soven-
vear-old chilviren to identify a designated
target state when shown slides depict

U.5. states. Children were given a protost,

nses, gnd :i;)m‘ztx nes not i‘i;-we";rc,h:—r;ji

study showing cognitive learning

tion is that of Felker and Mﬂnull;sn
35% in this zase entiailoed speliins
by fuurlh gradq_ *th ',

thruugh i
(1 970)

Thése brief reviews mdmate that mdL l1m;
may have a strong effect on cognitive learning.
Imitation has been shown to be effective in

ts:"iax:hmg f—*tra giesi cha ,ngmg c*@nf;gpmal tempe,
! .,ut:swledge:

Prosocial Behavior

Bandura and Waiters (1963) report cross-
cultural comparisoiis and experimental studies
which suggest that modeling influences the

of man: ] itre

learning 1y : n
Some of these aspects include resistance to
temptation, standards of excellence, self=
denial and self-indulgence, and control of
aggression.

The effect of modeling on standards of
excellence was noted earlier in the raport of
the experiment by Bandura, Grusec, and Men-
love (1967), Children imitated a model who
was reinforced for setting high standards of -
excellence, taking tokens only for very good
performance.

ERIC
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200Uy App

ogy played various roles. Tne Jdescription of
the ge ns ¢given by sarason 1s as follomvs:

ion had a pardoular thienne

1Ll B s

e.4., applying for a job, resisting

t;’:m;;r‘iimne DY POers [0 cagage 1n

ial acts, taking o probleom o
her or parele counselor, fore-
gumg immediate yratifications in
order to lay the groundweors for gurc
significant gratifications in the futur. .
In each situation, an emphasis was
placed on the generality of th appf(;:
priate beohaviors heing msmLh, i
order to emphasize their potential
usefulness. An example of one of
these situatians is the job intervie
E‘C}ﬁeg in which roles are played by

[

all interviewor and a job ip 111
T‘he dialogue emphasiza: no
of questions an interviewer might

ask and the various positive, caplny
FBSQONERS an inturviéx- o 18 «';:‘;p‘:ctc.i
to make. Alsc, s
dppearance, mgmuensms, 5‘1 L

and interest are swressed. [B, 260]

Boys whe took part in modeling sessions

h wed more change in hehavier and attitude
han boys who did not participatc. smiples

ﬁf beha\rmrs which were rated to determine the

‘ o

effects of modeling are table manners, lying,
and chl,f=ggntrc31* Thus, modeling appears to
be an effective technique for developing socially
appropriate behavior.
The studies mentioned above show that
i ed to fosler social

lea_rmng as well as cognitive learning. Deavagl-
oping self=-control and learning to cope cffoo-

tively with social situations are two important
aspects of social development which should

be encouraged by the schools,

I
1
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Incre

Az noted in the p"’x e Ang sections, many
e learned through m
which have already beeon
11.41v'1*11b1tf}]i or

Is range of bohav-

hehavior may

ing. Also, .;r*hm.fmr
learned may be inhibited,
1 Broaugn of tho v
jors jffr et by e ;:l;z*u;_, it is an nxoellent

approach o increasing molivation and learning

SEFOON,
“haracteristics ﬂf the model, of
and of the modeling situation
unt of mut‘;tmn which
aint the factors shown to
the teacher may make offac=
T

in the ¢la

Various
the olizarver,
affect the ar
By taking into at
ineroase imitation,
tive use of modeling techniques,

soction
will s
b Dictlitated by providing exemplary
sugyestions for implementing
ey Offerro

tion nogs
2, Uther
ooy b e cldsaroon have
by White (1969),

Individually Guided Motivation (IGM)

Tey argist the schools in their task of
teaching subject matter and fostering self-
directed prosocial behavior, the Wisconsin
R & ID Center has formulated a system of
Individually Guided Motivation (Klausmeier,
‘Juilling, 1972). This system is
set of principles about motivation

Frayver, &
bas~d on a

derived from research and theory. These prin-
civles, in turn, serve as the basis for a sat

of 1n5thf:étiﬁﬂﬁ] quidfnﬁ Thcﬂ m()tivatiéngl
principles ¢
are cmtlined in Tablu ]

These instructional guides are imple-
mented in four motivational-instructiona 1 pri:=
cedures: (a) adult=child conferen nces to e
Cﬂuraf‘;@ iﬁdepe ndent reading, {b) teache
s for goal ﬁettinq {e) gul
Chlldrﬁ%n as tumrs, and {d) guiding children
toward self-directed prosocial behavier., These
procoduwcs will e outlined in the ! llowing

O
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uggqest ways in which learning and nntiva -

\4

g Motivation and Tcarning Through Modeling

Althonugh rach

BeL procedurs in plxn onts
50V :i of the 111.-.tm¢ tmnul .I.zlb.h” : i

Adult-Child Corferences to
Encourage Independent Reading

Adult-child conferences to promate inde-
pendent reading are held once a week during
school hours for aach participating child and
last ahout 10 to 15 minutes. A teacher, instru
tional aide, or volunteer may onduct thn confc
cnces, which are held as part of the regular
instructional program in readir .. Conferencns
thave proved highly successful with children
who previously read little or nothing axcept
agsiynad roading.

The objectives of the conferences are to

the child's motivation for reading, (o
urage him to read independently during and

slde school hours, and to increase his read-
ing speed and

‘n‘

el

I=

increase

oo
oo
(a4

[ E
o

g comprehension. To attain these
goals the adult conference leader models desir-
able reading behavior and attitudes, guides
thor child's choice of books, helps him set
goals fﬁ)f reading, provides feedback, and
praises the child's efforts and accomplish-
ments.

Modeling can be effectively used in many
ways during the conference. First, the adult
who 1s conducting the conference may directly
demonstrate an interest in reading by being
engaged in reading when the child comes in
for a conference, or by starting to read a book,
newspaper, or maga:ine as the child leaves
the conference. To ncrease the probability
that the child will iritate the behavior, the
adult might comment that he enjoys reading
and found what hez read interesting. This type
of comment indicates to the child that reading
wasg rewarding to the adult,
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instructiopal Guide

santial

it

Olserving and imitating a model facili-
tates the initia! acquisition of many
behavioers including prosocial behaviors
such as self-control, self-reliance, and

I
persistence.
3. Verbalizing prosocial values and behaviors

and reasoning about them provides o con-

ceptual basis for the development of the
behaviors.

4. Setting and attaining goals require learning
tasks at an appropriate difficulty level;
feelings of success on current lesrning
tasks heighten motivation for subsequent
tasks; feelings of failure lower motiva-
tion for subsequent tasks.

5. Acquiring informition concerning correct
or appropriate behaviors and correcting
errors are assoclated with better perfor-
mance and more favorable attitudes toward
learning tasks.

3. LExpecting to receive a reward for speci
fied behavior or achievement directs and
sustains attention and effort toward mani-
fasting the behaviors or achievement,
Non-reward after a response tends to
extinguish the response. DExpecting to
receive punishment for manifesting un-
desired behavior may lead to suppression
of the behavior, to avoidance or dislike
of the situation, or to avoidance and dis-
like of the punisher.

1. Focus student attention on Jdesired
abjactives.,

2 Provide real-life and symbolic models.

3. Provide for verbalization and discussion
of prosocial values,

4, Help each student set and attain goals
rzlated to the schocl's educational
p-ogram.

5. Provide informative feecdback and cor-
rection.

6. Use rawards freely at the proper time.

In many cases, direct modeling of reading
may not be feasible in the context of the con=
ference. Symbolic modeling, however, may
be readily used and can be quite effective.
To use symbolic modeling, the adult might
mention that he often reads books for pleasure.
In commenting on reading, he might mention
particular types of books he likes, timas of
the day when he finds time for reading, and
how much he enjoys reading. Detailed com-
ments such as this provide a realistic model

O
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and indicate to the child that independent read-
ing is a rewarding experience.

Other symbolic models may also be used
in reading conferences. Showling a picture of
a possible model reading, informing the child
of the reading behavior of a possible model,
and indicating the values of independent read-=
ing to other persons who may serve as models
for the child are ways of usiag symbolic model-
ing. The models selected should either be

gsimilar to the child so that the child feels the
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himsedf, The fact that he is sli ghtly older
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ajge b be

inregding an o ithr

The abjcctives of joal-
Are: ey increase the rer w"iti,,,
| ;»'&zt*cul..; subject ooatter,

and wneers

Bielf= setion af the L.t_l fent by toaching qJives view of the learier.
to st realistic tonls, and to bring Mo tutor is onconoaed to got acyquainte:] with

.
Li

show that b Hicg i,
shauld

1l

itter of e qual the ehil §he tute
that stu ium; whe Noncontingent affection such as this

. increase the ammunt of imimugn which uocurs,
matter will gt joals ind Lﬁdf"ﬂt]‘)" in mtum During the tutering scssions, the tutar
tmatters, Tu "m_: 'z'ﬁ these abjectives, medels the 5};il]a tes D lg»,,;rnudg For example,

.1“[_“!1 i IL ig al

sl

cnchor applios motivational principles thee clior child may read alaod a passage fram
Jduring the goal--~otting . onfe rences—=forusing a boak, r’r’*a:;imq with oxpression. The vounger
the student's stiantion on objectives: fjl_i,i».i‘?lfj L:nli L the same passage, following the
nim in setting weekly goals: providing food= o amplrz nf the tutor, The tutgr praises thi
lmr:}: a!mut thf;;- Student's aee 1Dllghmf‘ntﬁ rlﬂ'] child for reading with ~x ating),

thereby 1r1f;rrnjsmq Wno pmlmmllty that }t; vill
continue showing this behavier, This same

x‘zttﬁinm(:t'lt of gnats, anl

hlS accuracy in Ef'ttiﬂf_} goals. general process oceurs in many situations as
Althoueh the primary instructional gui les the tutor works with the younger child: the

tmpalemented Jduring goal- ineg o tutor models a behavier, the veunger child

are focusing avention, goal setd j. proviiing tmitates that hehavior, and the tutor praizes

feodback, and reinforeing, 50 him for imitating.

f)l,uy 7 ?UE’;{S(H‘UU:' r’Dla, Thﬁ machﬁf Iﬁiqht In addition to providing a madel for skills

to be learnad, the tutor shows | yood attitude
Loward school and interest in the subject matter.

of ;’;cc@r’rlplishm&nt whan he readched them, Thus, tutoring an affect attitudes toward learn-
These examples should help the child undor- ing as well as what ig learned,

stand what goal setting is and elicit a Jesire

to work toward nis yoals in order that he, too,

mplishment. Guiding Children Toward
Self-Directed Prosocial Behavior

might fecl & sonso of aces

cacher or aide regularly conducts con-
18 ibout 20 minutes in length with small
of three to seven children. The confor-

are usually held once a week but may

Guiding Older Children as Tutors

In reqularly scheduled sessions, a ctild-
0 a Cf?hl_d one to four

titor providos as

years younger than himself, Normally ehil.iren ur cve-y two we . To assurc available
of intermediate age tutor those of kindergarten- time ani gooad ELIanFCHC'? conditions, the con=
primary age. However, in an instructional and ferences are carried out as an integral part of
research (I & R unit, children who know the the instructicnal program in social studics,

subject matter well may tutar other children anr}uaqc rlFtS, or some Dth(‘l’ Lurnrular area.

of about the same age who do not know it as

ERIC

Aruitoxt provided by Eic:




Q

P ohildren abeve the age of sl or
ome time Jduring the vear,
5 main p‘lr OBEE € fthc: E&‘lanFEﬂCE‘S areo
to increase the seli-dir of the chil-
dren and to encourage pro
Prosocial hohaviors are hr“ﬂ :
roved by large sagments uf our society
ind contribute to the individual's self-realiza-
well as to jood citizenship., As chil-
Aren participate in conferances, they rely more
on thomsalves and loss on adult autherities for
guiding their behavior, When vonducting the
confrrences, the teachers apply {ive motiva-
tionnal principles: ing about heohavior.
providing exemplary models, helping sot Jeals,
giving foedback and corraction, and reinforcing
desired behaviers., Lmiphaszis is placed onrea-
soning abeout beiiavior: that is, helping the
chil ' think about why he krhaves in certain
ways and considering the possible consecuences
of his behavier for hinself a..d others,

Ti:n use of reasoning during the conference
is intimately intertwined with symbolic model-
ing. In fact, symbolic modeling may be con-
sidered one aspect of reasoning. Bandura and
Walters (1963) describe the relationship in
this way:

tion 43

reason

[Reasoning includes)] descriptions of
the ways in which the child's undesir-
able behavior may have untoward con-
sequences for others=-f{or example,
pam, 1HLI§1’1\1’FI‘11(,.I‘IE‘E,— or cn1barras*—*=
ment—of which the child may not be
aware. To the extent that the child
has already been conditioned to avoid
producing consequences of these kinds,
the parent's account of the effects that
may result from the child's behavior
may be in itc !f sufficient to deter
the child from acting in the disap-
proved way. Reasoning may also
involve explanation of possible mo-
tives for the placing of restraints on
the child's behavior by parents or
others, thus forestalling resentment
and intense attempts to modify or
neutralize the behavior of the con-
trolling agent. Moreover, it some-
times includes symbolic modeling in
the form of presenting examplass or
detaliled instructions of alternative
progocial modes of response that the
child can adopt when a similar situa-
tion arises at a future time., While
focusing on consequences may serve
primarily to inhibit behavior that the
parent desires to forestall, examples
of prosoclal behavior and explicit
instructions of how to behave in a

ERIC 14
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orosacial manner provide standards
oy means of which a child can guide
and evaluate his actions, [F. 195]
In small group conferences, the teacher
may show a film or filmstrip, tell an anecdots,
or have children read a story as a basis for
discussion and reasoning. For example,
Arnispiger, Brill, and Rucker (1969) have pub-
lished a series of books on values, dealing
with such topics as respect, honesty, fair
play, responsibility, and dependability.
Problem situations are presented like those
which might be encountered by children, and
olutions to the prohlems are given.
chool, at

pogsible s
The stories discuss situations in s
home, and in the neighborhood; the characiers
are from different social backgrounds. Books
like these may provide models with whc:am the
students will identify and whose behavior they
will subsequently imitate.

In the conference, teachers may discuss
student conduct with the children, guiding
them in thinking of alternative censtructive
responses which they could make in given
situations. Emphasis is placed on the rewards
of making particular responses, The descrip=
tions of desirable ways of behaving in partic-
ular situations become symbolic models fou
the children,

Summary of Individually Guided Motivation

Four motivational procedures have begn
developed which implement instructional guides
such as helping set goals, providing exemplary
models, giving feedback, and praising accom-
plishments. The objective of IGM is to in-
crease motivation for learning and self-directed
behavior. Lach of the four procedures which
eomprise IGM entails working with an individual
studént or small grgups of stu‘dent In the fol-
large gn:sups Df ;h;ldrgn are cje-gt:ribed; Agam,
the intent of modeling {5 either to increase learn-
ing or to encourage prcsocial behavior.

Increasing Learning Through Modeling

Wodtke and Brown (1967) have pointed out
that teaching practices such as the use of lec-
tures, films, science demonstrations, and
audiotapes in the language laboratory all imply
observational learning, As Ross (1966) noted,
these modeling situations should not include
irrelavant behavior since children may imitate
all behavier, both relavant and irrelevant.
Teachers should also arrange to have the chil-

GFQ #01=173=3
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dron perfarr the laarrad ohavier 34 rowar
their porformanco.

The problem=solving ability of chiidren
can b greatly improved through modeling.
Inste: 4 o simply confronting chiidren with
problr 15 tho teacher may demonstrate prob-
lem s¢.7ag. In this way, he can model effi-
cient : traegies ant a reflective conceptual
tempo,

Increasing Prosocial Behavinr
Through Modeling

The tracher is probably a model for all
children at various times because students
are caontinually aobserving the teacher, and
because they see him as having prestige and
controlling th.-{r re' srds and punigshments,
¢ fe ‘mitate him. His behav=
de’ for social learning as
well as cognitive lear.iin_. Because of this
potential for modeling, 1 teacher should be
aware of his own social b avier—attempting
i+ set a good example ior =1 ch behaviors as
thoughtfulness, self-control, and generosity.

Another type of exemplary model that might
be brought into the classroom is a speaker from
the community. An important aspect of this
speaker's talk might be providing a vivid de-
scription of the things he has done and the
rewards and punishments associated with them.
For example, a sports figure might describe
his perseverance through long hours of training
and the recognition which he has received

%

they are ver. ik
ior may sefve as a 1o

O
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a fc‘:rmer he
COl’ﬂl‘nlttE:{ and how ha suffé d h‘ H“li“.:1, Foioe-
tion, uremployment, and loss fhl.; home he-
cause of them. In choosing speakers, the
teacher might well keep in mind that perceived
similarity increases imitation. Me: bers of a
minority group may be brought inte the class
room to speak to children belonging to that
group.

Jvmbolic models of desired behavior may
be provided through books. For example, biog-
raphizs and autobiographies describe the things
which persons have done and the rewards and
runishments which have resulted, These books
sct examples of creativity, courage, S,Lzadfastf—'
ness, and ambition,

Summary

Many kinds of exemplary models may be
provided for children, Teachers, older children,
and members of the community are people whom
students may adriire and imitate, Discussion,
books, and films may furnish symbolic models,
showiny the consequences of various behaviors.
In using models, the teacher should be aware
that the children are more likely to imitate
models who have hijh status, control rewards
and punishments, and are perceived as being
similar to themselves. The probability of
imitation is also increased when the model
receives rewards for his behavior and when
the learner himself is rewarded for exhibiting
the behavior,

15
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